Syllabus

Seminar in the History of Art Education 




Course Number:  830 





Winter 2008

I Course Information:

Prerequisites:  none

Credits: 5

II Personal Information

Professor:  Christine Ballengee Morris, Associate Professor

Office:  351B Hopkins Hall

Phone: 292-1230




E-mail:  morris.390@osu.edu

Office Hours: upon request





III Required Materials

Smith, P.  (1996).  The History of American Art Education. Westport, Connecticut:  Greenwood Press.

Additional articles—this list changes to include contemporary research that is recently published in journals such as Art Education and Studies in Art Education, to name two (See last page).

IV Description

Public schools reflect society’s values, beliefs, complexities, ambiguities, contradictions, and needs.  Political and social issues and movements create educational policies and reforms.  In this class, we will explore education movements, policies, purposes, and people who were/are a part of those/these reforms that created/create and developed the field of art education. In this course, we  will investigate a multitude of views and beliefs by analyzing historical, contemporary writings, currents movements and reforms, historical and contemporary figures in art education.  We as educators are not in a vacuum.  We are a part of this art education lineage and to understand where and why can create a deeper understanding of ourselves as educators and policy makers.  During this course, you are encouraged to explore your connections to art education/educators and movements.   What was and is the purpose of teaching art?  What are you really teaching and why?  Is it relevant and to whom? Whose interests were and are served by the kind of instruction envisioned for (or withheld from) students in public schools?  What was and is the function of public schooling in art?  Did and does it promote social equality and a democratic way of life: Or did or does it help reproduce inequalities of class, race, gender, and ethnicity in American society?  Where are we today and where are we taking our field?

I have described the content of the course and it is also important for you, the student, to understand the structure of the course.  The readings are set up to provide a variety of perspectives during a given time period and/or theme.  The readings also serve as examples of historical research including a variety of methodologies, theoretical frameworks, and methods.  The assignments build on each other to help strengthen conceptualization of history and theory and writing skills.  Embedded in the course is a peer review process.  I believe it is crucial, as a graduate student, to learn how to give and receive constructive criticism and learn the process of dialogue and presenting research.  It is my job to create a safe atmosphere that allows everyone to challenge self and others beyond their current thinking.  I adhere to feminist critical pedagogy that believes that learning is an ongoing process and the learner must invest equal energy and participation with the professor.  This requires a learning relationship.  I can only meet your needs if those needs are communicated.  I require communication, hard work, and a willingness to challenge self.  Learning is not about a grade or doing it right.  It is about taking chances, reflection, implementation, and at times blind faith.

If you need an accommodation based on the impact of a disability, you should contact me to arrange an appointment as soon as possible.  At the appointment we can discuss the course format, anticipate your needs and explore potential accommodations.  I relay on the Office for Disability Services for assistance in verifying the need for accommodations and developing accommodation strategies.  If you have not previously contacted the Office for Disability Services, I encourage you to do so.

V Course Objectives

Upon completion of this course, students who complete assignments will be able to meet the following objectives:

1. General Course Objectives

a. Become both more knowledgeable and more literate concerning historical research, both in general as a method of scholarship, and specifically, as it is practices in our field.

b. Become more familiar with the broad historical background of art education in the United States, including significant historical studies already undertaken, and some of the major figures, institutions and movements in its historical development.

c. To initiate and carry out a modest piece of historical inquiry, using the techniques, sources,  methods and rules of evidence appropriate to its investigation.

2. Critical Thinking Objectives

a. Development of an appropriate frame of reference or criteria for critical analysis of historical research

b. Application of this frame of reference to studies in the literature.

c. Students will use critical thinking skills to demonstrate an understanding of the importance of history within a social, economic, and cultural/race context.

3. Cultural Awareness Objectives

a. Students will explore educational inequities within the social, cultural context of its time and the effect upon contemporary issues and policies.

b. Students will explore their own history and its place within the larger context.

VI Course Requirements

1.  Inquiry exercises: Papers are due on the week of presentation. The purpose is to provide opportunity for reflection of the literature and to improve writing skills.  Papers need to be typed, double space,  APA citation method, and a title page with name, date, and week.  Late papers will be docked one letter grade.  One to two people will be responsible for presenting their papers at one to two class sessions.  The purpose is to explore in-depth topics, issues or events collaboratively with classmates utilizing the papers as a catalyst for discussion.

2.  Scholar lineage project and presentation:  This project will be the midterm and will be explained in detail the week prior to the 4th week.

3.  The choice of a topic for the research paper is fairly flexible. The readings in this course focus on policies and history of public schooling in the United States, your research paper is not limited to this and may explore your research interests and/or other aspects of art education--e.g., museum education, private schooling, arts administration or informal education through drawing books or the media--and/or art education in other countries. The reading materials should serve as a foundation and your interests should be connected to one’s own art education history. The length of the paper should be 15 pages (which is about the length of a chapter in a dissertation or an article in a professional journal).  A one-page proposal for the research paper is due during the fifth week (midterm).  A proposal format is provided. 

4.Final papers will be orally presented in class during the last week of the quarter. 

5.Students are to present their research in ten minutes, which includes visuals such as but not limited to handouts, overheads or power point.

6.  Participation is very important in this class.  This includes attendance, being a part of discussions and providing constructive peer reviews.  Peer reviews will be handed in with peers’ papers. 

Attendance will be taken.  Make sure you sign in, if late.  Below is an outline of how each class is structured.  Flexibility will be embedded within this structure.  Depending on the needs of this class and my observations, the structure may change from time to time. 

1. Peer reviews--15-20 minutes

2. Article One--30 minutes

3. Break--10 minutes

4. Article Two--30 minutes

5. Making Connections to today—rest of the class time

VII Grading

Inquiry paper and presentation- 30 points

Midterm 20  points

Final research paper 30 points

Final presentation 10 points

Weekly  attendance 10 points

VIII Grading Criteria

A 90-100

B 80-89

C 70-79

D 60-69

F below 60

State of Academic Misconduct:  OSU Professors are expected to report suspected cases of academic misconduct to the Committee on Academic Misconduct.  (The University’s rules on academic misconduct can be found on the web at http://acs.ohio-state.edu/offices/oaa/procedures.1l0lhtml)  The most common form of misconduct is plagiarism.  Remember that any time you use the ideas or the statements of someone else, you must acknowledge that source in a citation.  This includes material you have found on the web.  The University provides guidelines for research on the web at http://gateway.lib.ophio-state.edu/tutor.

IX Course Outline

January 8th Week 1 :  

In class we will cover class expectations. Hand out c/d of readings. Sign up for class presentations?

Discuss History(ies) and Genealogy Project (Show examples)—Positioning self and era

Watch Movie: The Education of Little Tree 

Write response and hand in.  

For the next class read:

Spring, Joel, “The Purposes of Public Schooling.”  

Smith, Peter, Pages 3-10.

Presenter (s) Determine key components and write a summary for each chapter.  Word count for each paragraph to be no more than 100 words.

Meet with peer coach discuss readings and peer read papers.

January 15th Week 2:

Presenters:  

Topics for the week:  General Education:  What is education?

Explore educational policies including testing priorities—what is really being taught and why?

Power Point

For next class:  

Smith, Peter, Chapter 1 and 2. 

Bolin, Paul, “The Massachusetts Drawing Act of 1870:  Industrial Mandate of Democratic Maneuver?” 

Peer Group— Hand out:  Genealogy article and midterm project
Work on Genealogy Project together

Presenters:  Choose one and write a response paper that includes a summary, thesis statement and three key points.

January 22 Week 3 : 
Topics for the week:  Can education meet the needs of society and individual intellectual growth?   What is art education?

Explore a variety of programs and how those methods and philosophies have effected you.

For next class:
Smith, Peter, Chapter 3 and 4

Saunders, “Elizabeth P. Peabody’s Quest for Art in Moral Education.” 

Genealogy Project Due Next Week Peer Groups continue to work on this project

Presenters Again include a summary of Efland’s chapter that includes three key points, a summary of the other article including three key points and a thesis for the comparison.
January 29 Week 4  :  Presenters:
First Part of Class:  Do genealogy presentations.

Topics for the week:  Romantic Idealism and Moral Education and how those ideas effected groups of people, historically and currently.  Are we going down that same road today?

For next class —

You will begin to develop a review of the literature that focuses on the history or historical perspective of your chosen topic for your final paper.  The proposal will be typed and include the following sections:  Introduction of problem, issues explored and how, who/what, and why.  The proposal should be no more than 3 pages.  Images are highly encouraged. 

For Next Class:

 Smith, Peter.  Chapters 5,6, and 7

Amburgy, Patricia, “Culture for the Masses:  Art Education and Progressive Reforms, 1880-1917.” 

Stankiewicz, Mary Ann, “Rules and Invention:  From Ornament to Design in Art Education.”

Peer Groups:  Work on final projects with each other

February 5  Week 5:  Presenters

Discuss Proposals

Topics for discussion:  Migration, Education, and Assimilation—What is really being taught?   We will explore the development of museums and the development of education for minorities.

Presenters:

For Next Week:

Smith, Peter, Chapter 8, 9, and 10

 Funk, C.  “Education in the Federal art project.” 

Kim, H.  “Art Education in Museum Modern Art.”

Taylor, Pamela, “I wanted to marry sailor Bob.” 

Weaver, V.  “Teaching Art Via Television.” 
Peer groups—review proposals and notes—have draft ready for next week

February 12th  Week 6  Presenters:

Topics to discuss will be new ideas, women and technology and the implications to education.

Present research proposals to peer groups

Readings  for next class:

 Smith, Peter.  Chapters 11 and 12

Peer Groups:  Read drafts, make notes and redo

February 19  Week 7 :

Topics to discuss will be approaches to justifying

Readings for next class:
Spring, J.  (1998).  Multicultural Education.

Ballengee-Morris, C. and P. Stuhr. (2001). “Multicultural Art Education in a Changing World.” 

Ballengee-Morris, C. (1996).  “Seminal seeds and hybrids:  Colonialism and Mountain Cultural 

arts in West Virginia.”  

Attenborough, D.  “There’s more to it than just looking:  The art museum as an integrated learning environment.
Panels will read two of the articles and be prepared to present issues or perspectives in a school board format.

Peer Groups:  Work with each other on presentations.  Papers are due next week.

February 26 Week 8 :  


Topics to discuss are segregation and integration and the multiple reasons for art education.  How has Multicultural Education reformation effect art education?

Readings for arranged class time:

Ballengee-Morris, C.  (2000).  “A sense of place:  The Allegheny echoes project.” 

Gorelick, J. & Termin, S.  ((2000).  “To honor and comfort:  Lessons from Native America.” 

Keifer-Boyd, K.  (2002).  “Open spaces, open minds:  Art in partnership with the Earth.” 
 Taylor, P. and C. Ballengee-Morris. (2003).  “Visual Culture: Putting the fizz back in Pop Culture.”  

Duncum, P.  (2002).  “Children never were what they were:  Perspectives on childhood.” 

Construct a list of issues that are explored and present reform movements that address those issues or tried to address those issues.  We will also spend time addressing the methodologies of these three examples and past articles. 
March 5 Presentation 10 minutes only : 

In class we will explore:  Where are we today and why?   Where do we want to go?
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